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IA.  Classroom setting


The school at which I intern is Our Lady of Sorrows School in suburban South Orange, New Jersey.  Our Lady of Sorrows is a private Catholic school that draws mainly from the South Orange and Maplewood population.  My setting is an inclusive fourth grade classroom composed of sixteen children, two of which are classified as learning disabled.  When I am in the classroom, there are two adults present: myself and my cooperating teacher, an experienced educator of over fifteen years.  

The class is small, consisting of sixteen students, which allows for a great deal of personal attention.  There are four boys and twelve girls, and the unbalanced gender makeup at times creates tension among students.  The ages of students range from eight to ten.  Some students, of course, perform at higher or lower levels depending on their personal strengths and weaknesses within the subjects.  Two of the students are classified as having learning disabilities; they have both been left behind one year and are pulled out of the classroom for special instruction during the week.  One student repeated second grade.  The other is currently repeating fourth grade.

IB.  Identification of the student
The student that this study will focus upon is named Robert.  He is a nine year old boy, born on February 1, 1996.  Robert comes from a family that is very stable in many aspects; his mother and father, both Catholic, are married and live together with Robert and his sister, Danielle, eight, in South Orange.  His mother, who was born in the United States and grew up in New York, works at Continental Airlines and speaks English as her first language.  Robert’s father, originally from Denmark, speaks English fluently as a second language.  During the day, Robert is cared for by the nanny who lives with his family in their home.  His nanny transports Robert and Danielle to school each day and picks them up at the end of the day, when she then accompanies them to their extracurricular activities.  The family is financially sound and employs a reading tutor for Robert.

Upon inquiry of my cooperating teacher, Ms. Wester
, I found that Robert’s sister does not display any signs of the same learning problems as he does, though Ms. Wester was uncertain of the educational background of Robert’s parents.  In this way, Robert’s learning problems may be unique to him alone and not be attributed to genetic predisposition.  Robert’s learning problems are diverse in nature but pertain mostly to his attention span and his ability to listen, interpret, and follow directions.  When directly addressed by an instructor, he seems unable to listen to their instructions or guidance and consequently falls behind in whatever lesson is being taught.  When instructions are written, Robert is able to focus and interpret on a higher level, leading me to think that one aspect of his learning problem lies in his receptive language domain and his auditory memory.
In addition to these issues, Robert also exhibits behavioral abnormalities in the classroom that disrupt both his learning and the learning of his fellow students.  Outspoken and jittery, Robert appears to have trouble paying attention, focusing on work, sitting still, and interacting with his instructors in an appropriate manner.  His peers within the classroom often complain about his frequent disruptions, and Ms. Wester continually requests that he modifies his behavior.  Despite these factors, Robert has not been classified as having a learning disability, though many of his behaviors lead me to think he might have an attention deficit hyperactivity disorder (ADHD). Individuals with ADHD are often characterized by exhibiting inattention, impulsivity, and hyperactivity.

Robert enjoys school and is socially adept, as well as being a skilled athlete and an active part of his classroom.  Despite his learning problems, Robert is bright and when he is able to focus, achieves high scores on many of his assessments- especially in math and spelling.  For the most part, Robert has a positive attitude that leads me to think he could be responsive to the learning and behavior based goal-setting of the latter part of this project.
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IIA.  Observation and interpretation of student’s behaviors in an academic setting.
1. Developmental Strengths

Robert is developmentally very strong in many ways.  One such way is his general health and physical development.  He is tall for his age and physically fit, which allows for him to achieve at many different sports.  He chooses to dedicate much of his time to the sport of soccer, where he excels in extracurricular play.  He has strong gross motor skills that allow him to participate actively in gym class and on the playground.  Robert has good eyesight and hearing, and speaks without any sort of impairment.  His spatial awareness is excellent.
His social skills amongst his peers, for the most part, are developmentally appropriate for his age.  He gets along far better with boys than girls, but from my observations, that is to be expected at the fourth grade level.  He thrives socially amongst other boys whose energy equals his; when Robert is on the playground, he chooses his friends based upon similar interests in sports and games.  He rarely calls names or starts fights, though he does not respond well when teased.

Robert’s emotional development seems to be partially appropriate in sequence with Erik Erikson’s predetermined stages.  At Robert’s age, “the child learns to master the more formal skills of life: (1) relating with peers according to rules (2) progressing from free play to play that may be elaborately structured by rules and may demand formal teamwork, such as baseball and (3) mastering social studies, reading, arithmetic.”
  According to these guidelines, Robert is developmentally strong in that he manages his play and is able to follow rules in doing so.  In addition, Robert has mastered the skills required in many of the academic subjects that one must learn to be developmentally on-target.
In addition to his emotional development, Robert exhibits great oral strength.  He is creative in his speech and has a large vocabulary that stands out amongst that of his classmates.  He is articulate and well-spoken.  He appears to enjoy singing and music; in his music class, he is always the first volunteer and can often be observed tapping a rhythm on whatever surface is available.  Robert is able to apply logic to many situations and has adequate reasoning skills, which assist him in mathematical subjects.
He is highly motivated and an eager learner.  Robert’s intelligence and cognitive processing seem to developmentally sound when he is able to focus.  In many ways, he appears to be a child functioning at a developmentally appropriate level, but his behavior within the classroom and his inability to process certain stimuli results in academic setbacks that make him stand out from other students at his grade level.

Examples
· 9/28: Robert’s team won the soccer-like game that was held in gym class.  Robert did not fight with any of his teammates and although he was boisterous, he did not get himself in trouble with the instructor.
· 10/5:  Robert, seeing that his friend Jeff was sad, approached Jeff and offered to play with him at recess.
2. Developmental Deficit
As strong as he is in some areas of development, Robert is equally weak in others.  Though his gross motor skills are accurate and well-honed, he does not have well-developed fine motor skills.  His handwriting is sloppy and when asked to improve it, is unable.  In students who struggle with their fine-motor skills, “fine-motor difficulties are evident in slow and laborious handwriting.”
  Robert’s writing can be characterized as such. The formation of his letters is inaccurate and leaves words ambiguous, making it difficult for him to convey his knowledge and thoughts, especially during spelling.
Robert’s organizational skills are practically nonexistent.  All students in his class are required to organize their work in a similar fashion but Robert always appears have trouble putting papers in the right place and finding them the next day.  When doing an assignment, Robert often has difficulty figuring out where to start and will ask for assistance many times as to where he is supposed to start completing work.  His desk, a constant mess, serves as a source of distraction to him. Ms. Wester has taken many steps to address these issues, including providing Robert with a planner, a multi-pocketed folder, clear routines, and a constant schedule, but to no avail.  While other students in his class are able to organize, Robert appears to have great difficulty.
Another faction of his development in which Robert appears to be weak is his task focus and attention span, which are directly related to his listening deficits.  As previously noted in Part IB, Robert has great difficulty paying attention and completing assignments.  He will be orally given an assignment along with the rest of the class and while the rest of the class is able to then follow the instructions and complete the assignment, Robert simply does not understand what is expected of him.  He will ask multiple times what he is supposed to be doing, and if his concerns are not immediately addressed, he will simply begin to do whatever he pleases.  
If he understands his task and begins to work on it, he will often quickly lose focus and stop his work in lieu of some other activity not condoned by the instructor.  He will stare off into space, speak to the child next to him, or play with his materials.  When the rest of the students have completed their assignment and the class goes over it, Robert is left uncertain of the proper responses when called upon.

Erikson notes that during this stage of development, students need to be able to follow rules when interacting with peers.  In this way, Robert is not on par with many of his fellow students.  He has trouble sharing, and often engages in squabbles with his classmates over supplies and the sharing of space.  In addition to not following rules when interacting with those his age, Robert also has difficulty following the rules when interacting with adults and those in authority.  He calls out in class despite repeated instruction to not do so, and interrupts when concepts are being explained or others are asking questions.  This plays a role in him not knowing or understanding the instructions he is given.
Robert’s auditory memory also seems to be less developed.  When he is given instructions and makes a successful effort to listen and understand, he will begin his work and quickly lose his place within the assignment.  He will finish one section, and then be unsure of what to do next.  While other students will finish a worksheet and then continue on to a page in another book, Robert will stop all schoolwork and doodle or talk to a friend.
Robert seems to try hard to do well, but is developmentally slow in many of the ways his friends are not.  Following directions, organizing, listening, and staying attentive are a few of his weakest areas of development.  These characteristics are often present when a child has a learning disability.
 
Examples

· 10/5:  During reading, Robert did not follow along in the text but, rather, turns his tie around backwards and taps his foot.  His fidgeting incited frustration from the students around him, and Robert was once again isolated from his fellow students by having his desk moved to a remote part of the classroom.

· 10/12:  During reading, several interruptions to the class occurred.  Visitors from the office came into the classroom, and each time someone new came in, Robert stopped what he was doing and addressed them.  All the other students continued their work despite the outside interruptions, except for Robert.  Once he started making a scene, other students stopped what they were doing as well and joined in, upsetting the balance of the class.

· 10/17:  During social studies, Robert asked three times what page the students were supposed to be on during the lesson, despite repeated instruction from the teacher.

3. Academic Strengths

Robert is very skilled in certain subjects, much more so than others. Mathematics, in particular, is a forte of his.  For math, Robert and his classmates change rooms and are instructed by the second fourth grade teacher, outside of the homeroom.  This change in environment proves to be helpful to Robert, who seems to be a bit more attentive than when he is in his homeroom, whether it be due to a change in environment or a change in subject matter.

He does especially well at problem solving and numeric math questions.  Lengthy word problems do not hold his attention as well.  He enjoys solving problems quickly and being the first to answer when the teacher calls on students.  Although he seems to enjoy math and science class more than he does reading, he still behaves in much the same developmentally inappropriate manner as mentioned in section two.

In addition to being skilled in mathematics, Robert is also very good at spelling.  He studies minimally for the spelling tests that are given each week and yet still scores high enough on them for Ms. Wester to give him special words to challenge him.  He excels and is proud of his work.
Along with these academic strengths, Robert also possesses academic skills that allow him to stay in sync with his peers, despite his attention issues and learning problems.  He knows how to alphabetize efficiently, masters number skills quickly, understands how to put things in order, and recognizes how to identify patterns, both in math and in other subjects.  Robert is extremely bright and has much academic strength, certainly comparable to or exceeding that of his peers.
Examples

· 10/3:  In science class, the students were given a worksheet to complete pertaining to the lesson they had just finished.  Robert rushed ahead, despite the fact that the science teacher was going over the first question as an example. Robert finished well before others and got the majority of the questions correct.
· 10/12:  Robert got an A on his math test.  He raised his hand to volunteer in the class on multiple occasions.  

· 10/24:  Robert was asked to participate in the advanced spelling group and functioned at the same level as his other accelerated peers on the group worksheet.
4. Academic Deficits
Robert does have academic deficits, but I am not sure how many of them are as a result of his intelligence or merely as a result of his learning difficulties.  He is particularly weak in reading, where his work is slow and labored.  His parents have hired a reading tutor who works with him during the week to try to improve his skills and allow him to perform at the same level as his peers within the classroom.
Robert will not volunteer to read in class, and when he is called on he often expresses disappointment.  He reads hesitantly, often stopping to question himself in his pronunciation or word identification.  To me, this is particularly odd, considering how he excels at spelling.  This leads me to think that he has a problem connecting the written word to the spoken word- something is lost in the visual to oral communication.
Robert does poorly in French class, where he seems to have difficulty assimilating new information with old.  He is told what a French word means in English, but has trouble making the connection when asked to explain it back.  His weakness lies in his inability to take unfamiliar words (in a new, different language) and relating it to that which he is familiar.  It appears the Robert is not able to call upon stored information and apply it to new information when the new material is so drastically different from the old.

Though his inefficient organizational skills are developmental in nature, they also have a detrimental effect on Robert’s academic performance.  I am presented with a constant struggle; it is difficult for me at times to identify which of his weaknesses are developmental, which are academic, and which are an inherently interlocking combination of both.
Examples

· 10/17:  During French, the students were supposed to refer to their vocabulary from previous lessons in order to complete a written assignment.  Robert was not able to complete the assignment in class, for he hadn’t been able to learn the vocabulary words the way other students had during the previous class and hadn’t studied on his own time.

· 10/17:  When instructed in grammar class to use verbs in a sentence, Robert repeatedly used nouns in their place.  He raised his hand multiple times to ask for help, despite one on one instruction and explanation.  He seemed to be having troubles listening and understanding why he was doing the worksheet wrong.
5. Situational Behaviors

In class during structured, group lessons in different subjects
When being instructed in a group as part of the class, Robert is distractible and does not follow along with others in the class.  In reading, if Ms. Wester or another student is reading aloud to the rest of the class, Robert often does not read from his own book. Rather, he engages in another activity.  When called upon to participate, it is not unusual for Robert to be unfamiliar with the text and unsure of what passage he is supposed to be reading.  In spelling class, Robert again will often disregard the instruction of the teacher and will rush ahead to complete the work at his quick pace.  This behavior leads to him making careless errors and producing sloppy work.  In math, Robert seems to enjoy the work better and seems to have a better grasp upon more structured concepts.  He interrupts instruction and fails to participate in an appropriate manner with the rest of his classmates.  In science class, Robert actively participates in a more appropriate manner due to the nature of the classroom.  In science, activities and instruction is more open-ended, and this appeals to Robert’s attention span and direction-following skills (or lack thereof).  In all his classes, though, Robert continually displays a difficulty in following directions, listening, organizing, and staying on task.  These deficiencies limit Robert in his performance and keep him from achieving at the level he has the potential to reach.
In class during structured individual instruction

Robert performs better and displays more appropriate behavior when  he is being instructed individually.  This is because individual instruction allows more attention to be spent on his particular needs of repeated instruction, extensive and repeated explanations, and constant reminders to stay on task.  When Ms. Wester or I are instructing Robert one on one, he will attempt to focus the same way the he does when working in group lessons, but will still often become distracted and disengaged.  Since he is being instructed individually, Ms. Wester and I are able to remind him of what he needs to be doing and show him how he needs to do it, and this helps him to complete work more efficiently.  His distractible behavior and inappropriate outbursts do not cease when he is being personally instructed.
In class during structured practice time
Robert does not function very well during structured practice time.  Because of his attention problems and focus issues, he is unable to pace himself the way other students do.  Generally, he will start an assignment during practice time but will quickly lose focus and begin another task.  His task attack skills are not well developed.  During structured practice time, students are generally working on their own individually, which means that Ms. Wester and I have a significant number of students who will need our individual help and attention.  As a result, there is not always an adult available to constantly supervise Robert’s progress, which leads to him being off task for a good portion of the practice time.  In subjects where he excels, such as spelling or mathematics, Robert will attack individual practice work and rush through it, leaving him time to distract and be distracted.  His behavior, especially during practice time, is particularly detrimental to his classmates, who will frequently complain.
In class during unstructured time

During unstructured class time, when students are able to choose what they wish to work on and how they wish to approach it, Robert is at his least productive behavior.  He will begin a task but has a tendency to start singing or tapping or moving his chair in order to keep himself entertained.  He does not apply himself well if given a period of “free” work time.  While Robert has difficulty following directions, he appears to work better when given a specific set of directions rather than when he faces a period of unstructured learning.

Lunch, Gym, and Recess
During lunch and gym, Robert’s behavior is entirely different from his behavior during class.  In gym class, Robert’s athletic abilities shine and he is able to happily interact with students on a team or individual basis.  Although he will sometimes become frustrated and squabble or fight with his peers, Robert does not display any social problems outside of the norm of a fourth grade setting.  When playing team games, he will devise strategies with his teammates in order to be a better team.  He exerts a lot energy and is generally thoroughly exhausted when he completes the period.  He is friendly and though he has problems with sharing at times, his good-natured attitude is easily observed.  The frequent outbursts that Robert gets in trouble for during class due to their inappropriate timing are more tolerated when he is in gym.  This leads to him feeling more comfortable and even more outspoken when in gym and to an even greater extent during recess.
During lunch, much of the same behavior is displayed.  Robert has a tendency to sit only with other boys, but he shares with them and gets along fairly well with them.  He will occasionally use a voice that is too loud for the cafeteria, for which he is then reprehended.  He forgets soon after, though, and this cycle continues.  This is because the cafeteria is a similar environment in disciplinary structure to the classroom, because order must be kept.  Unlike gym class and playground time, which is more of a “free for all” sort of environment, lunchtime is a structured, regulated time in which Robert is given a bit more freedom.
IIB.  Summary and Conclusion of Parts IB and IIA: synopsis of previous discussed information.

Robert, a bright, nine year-old fourth grade student, struggles with certain learning problems.  Although he is not classified as learning disabled, he exhibits certain behaviors that often characterize those with disabilities.  His family, recognizing some of his academic weaknesses, has supported him by arranging for him to work with a tutor outside of class.  Despite this measure, his behavior within the classroom still proves disruptive and detracts from both his educational experience and the experience of his peers.


While he is well-developed in many ways, such as in his physicality and in his social behavior among peers, in other ways Robert seems to have certain issues.  Academically, he is strong in math and in spelling, but his reading and writing skills are lacking.  This might be as a result of his intelligence, but it seems more likely that his deficits are as a result of his inappropriate behavior and learning problems.

Robert has great difficulty focusing on class work and on class instruction; even if it appears he is trying to listen to directions, he will frequently have trouble following them.  He is restless in class, demonstrating a lack of focus when he strays from his work in order to move around or create noise.  His constant fidgeting and inappropriate behavior keeps him from completing his assignments in a timely fashion, and disrupts the classroom around him.  Robert also seems to have some difficulty with task attack; he often does not know how to approach a task in order to be constructive and time-effective.
Robert’s teacher, Ms. Wester, will often rebuke him and tell him what he should be doing, but to no avail.  She attempts to assist him in organizing his work and his materials, but still he has trouble keeping up with his peers.  Separating Robert from the rest of his class is a tactic frequently used, but does little to encourage him to remain on task.  
Although Robert is a happy, positive child, he has several learning and behavioral problems that are preventing him from achieving all that it is possible for him to achieve, both in and out of class.  While he is maintaining his grades adequately, he is not learning to his full potential and is constantly creating disturbances for his fellow students.  With the right resources, Robert should be able to improve his behavior.  His learning problems, if addressed with the proper attention they deserve, can be lessened and both Robert and his peers can act as more productive students.  

“Erikson’s Eight Stages of Development” Child Development Institute, 2005.  16 Oct. 2005. <http://www.childdevelopmentinfo.com/development/erickson.shtml>
Janet Lerner and Michael Frank Kline, Learning Disabilities and Related Disorders: Characteristics and Teaching Strategies (Boston: Houghton Mifflin Company, 2006)
Wester, Elizabeth.  Personal Interview.  5 October 2005.
SUPPLEMENT - Daily Observations 
These observations were made each day in the classroom.  When making observations, I was trying to note in particular the developmental and academic behaviors that indicated Robert might have learning problems.  The observations below, in addition to conversations with Robert and Ms. Wester, were the basis for the analysis in part IIA.

	
	Observed Behaviors

	September 28
	· Robert called out during reading when another child is asking a question.  He was scolded for speaking out of turn and asked to not do it again.  A few minutes later, he interrupted once more.  This time, Ms. Wester asked him to move his desk away from the rest of the group.

· During French, Robert talked back to his instructor.  She asked him where his homework is and when he can’t find it due to his disorganized folder, she asked him to bring it in the next day.  He promised to do so.  [Note from 10/3: He once again did not have the homework the next time French class was held]

· Robert’s team won the soccer-like game that was held in gym class.  Robert did not fight with any of his teammates and although he was boisterous, he did not get himself in trouble with the instructor.

· In Language Arts, students had an assignment that required they bring a paper home to parents and have them sign it.  The students were required to then return the paper to Ms. Wester.  Robert brought back an empty folder the next day, citing that he had forgotten to get it signed.



	October 3
	· In science class, the students were given a worksheet to complete pertaining to the lesson they had just finished.  Robert rushed ahead, despite the fact that the science teacher was going over the first question as an example.  Muttering under his breath that “this stuff is too easy,” Robert finished well before others and then proceeded to play with materials from his desk.

· The students were given a spelling test.  Robert listened to the words being read and writes the words down on his test paper.  He completed the test, only having one inappropriate outburst, and gets a score of 95%.

· The class has snack time and Robert was told to eat just one part of his lunch meal.  Instead, Robert ate four things from his lunch box, for which he was then reprimanded. 



	October 5
	· During reading, Robert did not follow along in the text but, rather, turns his tie around backwards and taps his foot.  His fidgeting incited frustration from the students around him, and Robert was once again isolated from his fellow students by having his desk moved to a remote part of the classroom.

· During social studies, Robert listened to the instructions on how to read the map that is in their textbook.  When asked to use the map to complete the lesson in his workbook, though, Robert said he did not understand what to do or how to use the map.  A student nearby attempted to explain to him how to do it, but Robert did not listen and instead decided to play with his shoes instead.

· When lunch was over and students were supposed to line up, Robert instead stayed at his table and continued to eat his lunch.  An instructor had to approach him individually and tell him he needed to get in line.

· During French class, Robert did not pay attention when new vocabulary was being introduced but instead sang a song to himself.  He was sent into the hall.



	October 12
	· Robert was chastised for not bringing his homework in, completed, for science class.  When Ms. Wester asked to see his assignment notebook, it turned out the Robert never wrote the assignment down in the first place.

· During grammar, Robert completed his worksheet in a reasonable amount of time but once finished, he became restless and started tapping his foot and rocking his chair.  This disturbed the children sitting adjacent to him, and he was asked by Ms. Wester to stop.  He stopped fidgeting for the time being but instead of reading an independent book as instructed, he because to doodle in his notebook.

· Robert got an A on his math test.  He raised his hand to volunteer in the class, but when he was not called upon, he resorted to talking to his neighbors.

· During reading, several interruptions to the class occurred.  Visitors from the office came into the classroom, and each time someone new came in, Robert stopped what he was doing and addressed them.  All the other students continued their work despite the outside interruptions, except for Robert.  Once he started making a scene, other students stopped what they were doing as well and joined in, upsetting the balance of the class.



	October 17
	· During social studies, Robert asked three times what page the students were supposed to be on during the lesson, despite repeated instruction from the teacher.

· During French, the students were supposed to refer to their vocabulary from previous lessons in order to complete a written assignment.  Robert was not able to complete the assignment in class, for he hadn’t been able to learn the vocabulary words the way other students had during the previous class and hadn’t studied on his own time.

· Robert got in a fight during time on the playground, when he wanted to use a ball that other students wanted to use, too.  When told he would have to wait his turn, Robert tried to grab the ball in spite of instruction and was asked to sit out.

· When instructed in grammar class to use verbs in a sentence, Robert repeatedly used nouns in their place.  He raised his hand multiple times to ask for help, despite one on one instruction and explanation.  He seemed to be having troubles listening and understanding why he was doing the worksheet wrong.



	October 19
	· Robert was supposed to be sitting quietly and listening to the morning announcements, but was instead drawing on his morning offering prayer sheet.

· During reading, Robert was tapping inside his desk with his pencil.  Ms. Wester asked him to stop, and he did.  A few minutes later, he started up again- seemingly without realizing he had done so.  Ms.  Wester again told him to stop.

· Robert was the last one to hand in his grammar test.  He raised his hand to ask questions multiple times throughout the test, despite the fact that he was supposed to be working independently because it was a test, not an assisted lesson.

· Robert received a 49% on his French test, the lowest grade in the class, because he had not studied or paid attention.  In addition, he did not have his French project ready to be handed in, despite it being three weeks overdue.  The French instructor got quite angry and told him she was calling his parents.
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GOAL ONE
Specific goal:  Robert will improve his vocabulary skills in order to pass his vocabulary tests with a 70% or better.

Rationale:  Robert has great difficulty in his Language Arts class, for he has very poor study skills.  His integration of new vocabulary is weak if not nonexistent, for he does not have the study skills necessary to incorporate new words into his speech.  With the proper tools and methods, Robert should be able to learn more easily and apply what he has learned in a way that will raise his scores.

Instructional methods:
· Mnemonics:  


Defined as “a memory aid, mnemonics are often verbal, are sometimes in verse form, and are often used to remember lists.”   These aids depend not solely upon repetition and practice to remember facts and vocabulary, but also on the student making connects between “easy-to-remember constructs and lists of data, based on the principle that the human mind much more easily remembers data attached to spatial, personal or otherwise meaningful information than that occurring in meaningless sequences.” 
 

Psychologist Jacquelyn Wonder describes mnemonics as “the conscious use of both sides of the brain.” 
  She believes that memorization of vocabulary can be improved by using this memory technique when paired with practice and other methods appropriate for the individual.  The view of mnemonics not as a miracle technique but, rather, as a helpful tool for students to use to increase their productivity when studying and learning new concepts is critical.


I will give Robert insight on what mnemonics are.  If he is entirely unfamiliar with the tool, I will explain to him in simple, easy-to-understand terms what mnemonics are and how they might be able to assist him in his studies.  I will give him multiple examples of mnemonics and assist him, over the course of the semester, to develop and use his own mnemonics in order to increase his memory and become a more focused studier.

· Increased Motivation through Choice and Control:


Author JoAnne Schudt Caldwell asserts, “without motivation, learning does not occur…in the reading classroom, motivation (or lack of it) is a powerful force.”
  Part of Robert’s problem when studying (or not studying) for his vocabulary tests is his lack of motivation.  He does not have the skills to be successful when studying and thus is not motivated to try.  


In order to foster motivation to read and learn vocabulary, Schudt recommends different tactics and methods that can take place within the classroom.  In particular, she recommends giving the student choice and control when attempting to master new skills.  I think that this method will be particularly helpful to Robert, as choice is not currently within his domain of control.  


In order to give Robert choice, I will experiment with allowing Robert to choose the sequence in which he attempts to master the vocabulary presented to him. Although he will still be asked to master the same amount of content as before, he will now be allowed to break it into segments and approach the learning at his own direction.  If, for example, he needs to learn ten new vocabulary words within the span of one school week (five days), I will allow him to choose which two words he wanted to focus upon on the first day, the next two on the second day, and so on- until he had mastered the vocabulary.  This will allow Robert to feel as though he has control over his learning and will help increase his personal, intrinsic motivation.


In order to increase Robert’s sense of control and choice when studying, I will also encourage Robert to collaborate with peers, as Schudt recommends: “Anyone who has ever acquired a fresh perspective or a new idea from sharing with peers can appreciate the power of collaboration.”  If Robert wishes to study with a partner or a small group, I will attempt to facilitate this within the classroom.  During language arts, when students have individual work time in order to complete assigned tasks and projects, I will make certain that there was time during which Robert could work with his peers and study in a collaborative fashion.  Given this choice, Robert can decide whether or not this alternative method assisted him or not- and would feel empowered and motivated doing so.

· Elaborating Vocabulary Instruction:


This form of instruction means to “teach new terms in context of a meaningful subject-matter lesson, and facilitate student discussion that centers on use of the new term.”
  Edwin S. Ellis, an instructor at the University of Alabama, states that the mere repetition of vocabulary and the insistence that students learn via memorization, or the “see and say” method, is inefficient and a waste of time.  Rather than using these age-old approaches, he recommends that teachers spend more time on less vocabulary while adopting these techniques:


Less is more -- depth is more.


Teach fewer vocabulary terms, but teach them in a manner that 


results in deep understandings of each term. 


Teach terms that are central to the unit or theme of study.


These are terms that are so important that if the student does not 


understand them, s/he likely will have difficulty understanding the 


remainder of the unit. 


Teach terms that address key concepts or ideas.


While a text chapter may contain 15-20 vocabulary terms, there may 


be only 4 or 5 that address critical concepts in the chapter -- 



sometimes only 1 or 2!). 


Teach terms that will be used repeatedly throughout the semester.


These are foundational concepts upon which a great deal of 



information will be built on over a long-term basis.


In using these techniques, I will be adopting a proactive role in Robert’s learning of vocabulary.  By making the vocabulary more meaningful to him (and to other students) in context of the larger classroom themes, Robert will be able to master what could otherwise be unduly challenging terms.  Instead of focusing upon terms that will have no meaning or significance to him, I will do my best to teach relevant and essential vocabulary that will be easier and more practical for Robert to grasp.  This adjustment in my instructional methods, in conjuction with the aforementioned assistance Robert would be receiving regarding his study skills, would allow Robert to better master the vocabulary that is now so difficult for him.  


Over the course of one semester, these methods should allow Robert’s mean test score on his language arts vocabulary tests (which is approximately 50-60%) to increase by at least 10%.

GOAL TWO
Specific goal:  Robert will be able to complete a class period (45 minutes) without inappropriately interrupting more than once.

Rationale:  Currently, Robert misbehaves in class in an extremely inappropriate manner; he calls out answers and acts in a disruptive manner, and this is detrimental to both his learning and the learning of others.   I have selected this behavioral goal for this critical reason.  I believe that Robert is able to achieve and improve his behavior if he sets his mind to it, so in this way this objective is reasonable and beneficial.

Instructional methods:

· Managing Daily Antecedents:


This initial approach involves observation on my part, as the instructor.  Antecedents, as Philip Hall explains, are the “events that occur just before a particular behavior is displayed.”
  By deciding what triggers Robert’s inappropriate outbursts, I will better be able to anticipate and manage his responses.  Hall states that an instructor’s obvious goal is to avoid antecedents that increase the likelihood of noncompliant, defiant behavior, and to enhance those that increase the likelihood of appropriate behavior.  


Although some antecedents to noncompliant behavior are unique to an individual, there are others that are easily recognizable in a large portion of defiant children.  One example highlighted by Hall that seemed particularly relevant to Robert’s case is the antecedent of being given idle time.  Robert does display some of his most inappropriate behavior during idle time; when he has completed his work or when there is a transitional period between tasks, Robert will often act in a disruptive manner.  As a result, in order to manage this daily antecedent, I will focus upon keeping Robert engaged during the more unstructured portions of the school day.


Robert will be given a journal that he will write in during his “idle” or spare time- rather than being told he must wait for other students to reach the same stopping point he has reached before continuing his work, he will have an alternative task to accomplish.  This will prevent Robert from feeling as though he has nothing to do, and will assist in decreasing his outbursts.

· Removal from the situation


Not always can a disruptive behavior be remedied within the classroom, argues Hall.  “Oppositional children occasionally need to be removed from the classroom.”
  By this, Hall means that if a student’s inappropriate behavior is a threat to the viable teaching and learning environment within a classroom, the student must be removed from the situation.


This is not a method intended to be used as a punishment.  The student is not being “banished;” the student is being prevented from disrupting the classroom and, at the same time, being given an opportunity to examine his or her behavior and decide what was done wrong.  It is important, as Hall notes, that the student removes himself from the classroom when his behavior is threatening the classroom dynamic- Robert needs to play a key role in deciding when he needs to leave.  


In reference to this text, I have decided that I will first discuss Robert’s behavior with him in order to ascertain his level of understanding of what is and is not appropriate.  Once Robert and I have decided which of his actions should result in his removal from the situation, we will draw up a plan to decide what Robert will do once he is no longer participating in the classroom.  Hall recommends that the student engages in an activity that will have a calming effect, whether it is completing puzzle or writing in a journal or another similar activity.  As soon as he has calmed, Robert will be asked to once again attempt to participate in the classroom.  This method of behavior modification will only be truly effective in my classroom if I am able to devote individual time on a daily basis to observing and monitoring Robert’s activities when he is not participating in the general class work.  


This method will allow Robert to better identify when he disrupts the classroom and assist him in recognizing how he needs to change and adjust in order to maintain a viable learning atmosphere for all students.  This increased awareness will encourage Robert to act in a more appropriate behavior, both for the sake of his learning and the learning of others.

· Self-Monitoring and Self-Recording


As author and educator Ruth Meese explains, “self-monitoring is a simple and effective procedure used to help students become more aware of the presence or absence of certain behaviors.”
  In order for a student to actively work toward improving his behavior, he has to be aware of his actions.  In order to construct a “visible and permanent reminder,” Meese recommends that the student places a mark on a self-recording checklist when he behaves in a pre-determined fashion.


For example, if Robert was to behave inappropriately by calling out without raising his hand, he will place a checkmark on the “inappropriate” side of his checklist, where this behavior is denoted.  If he waits and raises his hand before answering a question, he will place a checkmark on the “appropriate” side of his checklist, where this action is denoted.


Not only will this assist Robert in becoming more aware of his actions, it will also help Robert learn and understand how to categorize these behaviors.  This self-monitoring checklist serves as “a visual record of behavior for students and seeing one’s progress may also serve as a form of self-reinforcement.”   

GOAL THREE
Specific goal:  Robert will be able to stay on task in order to complete one full page in his grammar workbook (front and back) without losing his focus.

Rationale:  Robert is currently unable to focus on his work in order to complete a one-page assignment in his workbook.  Through exercises, increased attention, and assistance, I believe Robert’s attention span can be improved.  He has not been diagnosed with an attention deficit disorder; this, and other factors, indicate to me that he has the capacity to perform at a higher level and will be able to remain focused for an extended period of time.

Instructional methods:
· Eliminating Distractions


An easily identifiable cause of Robert’s inability to stay on task is his tendency to be distracted.  Whether he is staring at a book or a picture that is in his desk or he is playing with a toy he has tucked away in his pencil case, Robert has difficult remaining on-task as a result.


The first step I will take when trying to eliminate distractions for Robert is by identifying, with him, what his biggest causes of distraction are.  He and I will then brainstorm a way to minimize these distractions.  I believe, based upon my own observation, that one of his biggest distracters is the texts that are kept in his desk.  Not his classroom textbooks but, rather, his free-time books that he is asked to read independently.  In order to keep these books from engaging his attention when he is supposed to be completing his grammar assignment, I will ask that he store his free reading books in his cubby, rather than in his desk.  


By removing the causes of distraction from his learning environment, he will have less to focus on outside of that to which he has been asked to give his attention.  Although not all distracting factors will be able to be removed from his learning environment, the elimination of those that are not critical to the completion of his current task will increase his efficiency.

· Incremental Improvement:


Robert will not be able to immediately reach his intended goal of completing an entire worksheet without losing focus.  He will need to achieve step-by-step, and thus his progress will be segmented and monitored.  As he gains the capacity to increase his attention on a steady basis, he will be able to see his improvement and build upon it.


Toby Karten, author and educator, recommends this sort of progress tracking and focussing on incrementapl improvement. “Students can notice patterns [when they track their incremental improvement], and try to improve.”
  She asserts that by setting progressive goals, students will be able to improve step-by-step; they will not feel intimidated by a large, far-reaching goal, but will thrive under the guidance of a manageable objective.


For Robert, I will begin by asking him to try his very best to stay on task and complete one quarter of his worksheet (half of one side) without losing focus or going off-task.  I will use my supplementary methods, such as positive reinforcement, to encourage and facilitate Robert’s achievement and reaching of this goal.  Once he has reached the point at which he is able to complete one quarter of the worksheet while remaining on task, I will ask him to attempt to do the same but while completing half of the worksheet (one full side).


These incremental improvements, while time-consuming, are not as daunting as would be the request for a large, immediate improvement.  As Robert becomes increasingly capable, he will be given increasingly “difficult” goals, which, in fact, have become more achievable over time.
· Positive Reinforcement:


Many psychologists agree: positive reinforcement can play a powerful role in the modification of many behaviors within the classroom.  Though this will not be my primary method, it will supplement the others in attempts to increase Robert’s “good,” appropriate behavior during the school day.


A system of rewards will be put into place in order to encourage Robert to act in a less defiant manner.  This sort of motivation is appropriate because he does have the capacity to remain on task and complete his work. Robert will be given a “praise card,” which will be a 3x5 index card, that will be taped to his desk.  Every time he completes his work in the amount of time allotted to do so, I will discreetly (so as not to interrupt class or pique the interest of other students) write a short praise on his card.  Whether it be “Good job!” or “Thank you!,” these short, positive statements will be a constant reminder to Robert throughout the day that he is able to remain on task and that he will be rewarded for doing so.

When his praise card is completely filled, Robert will be given a new one.  At the end of the grading period, Robert will be presented with a booklet containing all his praise cards- tangible proof that he is able to complete his work if he sets his mind to it.
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